
 

Unit Title: Journey to the Rainforest 
 
Focus of the Unit: In this unit, students will use physical performance skills to create animal characters 
and activate their imaginations to explore and learn the terminology related to the environment and 
ecosystem of an Amazonian rainforest. These explorations will then allow students to form an embodied 
understanding of the effects deforestation has on the animals which live in the Amazon.  
  

Overarching Unit Objective(s) Summative Assessment Strategy(ies) 

Content Objective: Students will be 
able to apply learned physical skills to 
create animal characters.  

Performance Tasks: Layers of the Rainforest movement 
activity in Lesson 1, Animal Exploration in Lesson 2, 
Imaginary Rainforest in Lesson 3. 

 
Criteria: Teacher will assess student ability to make 
physical interpretations of animals by observing and 
recording student use of big, medium, and small shapes 
and high, middle, and low levels.  
 
Documentation: Teacher will take informal notes 
throughout the unit noting which students need more help 
with physicalizing these concepts, and will provide 
feedback as needed.  

Content Objective: Students will be 
able to respond within imaginary 
circumstances to objects, settings and 
conditions. 

Performance Tasks: Students will participate in the group 
Layers of the Rainforest activity in Lesson 1, and the 
Imaginary Rainforest simulation activity in Lesson 3. 

 
Criteria: Teacher will observe and take informal notes on 
students’ ability to respond to imaginary circumstances by 
by using a tick sheet to note whether students react and 
change to a different shape in Layers of the Rainforest 
their behavior as their animal characters during Imaginary 
Rainforest when the teacher introduces different 
imaginary conditions and physical representations of trees.  
 
Documentation: Teacher will use a tick sheet to note 
students who are struggling with this task in Lesson 1, and 
will offer individual assistance and group feedback as 
needed. 

Language Objective: Students will be 
able to identify and explain how human 
destruction of trees in the Amazon 

Performance Tasks: Students will write and draw a final 
unit reflection in their Dance Journal. 
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affects a community of animals that live 
in the Amazon. Students will be able to 
identify and use vocabulary related to 
the layers and fauna of the rainforest.  

Criteria: Teacher will look for inferences and explanations 
based on knowledge provided in the stimulus text The 
Great Kapok Tree. 
 
Documentation: Teacher will collect Dance journals and 
will offer clarifying feedback in class as need on the last 
day of the lesson, giving students time to revise their work 
or deepen their thinking. 

 
 
Relevant Learning Standards: 
Relevant New York State Standards for the Arts:  
NYS Theatre Standard 1: Creating, Performing, and Participating in the Arts  
NYS Theatre Standard 3: Responding to and Analyzing Works of Art  
 
Relevant Common Core ELA Learning Standards:  
 NYS Reading Standards for Literature - Integration of Knowledge and Ideas 

7a. Analyze works by authors or artists who represent diverse world cultures.  
 

NYS Reading Standards for Literature - Responding to Literature 
11. Interpret, analyze, and evaluate narratives, poetry, and drama, aesthetically and ethically by             

making connections to: other texts, ideas, cultural perspectives, eras, personal events and            
situations.  

 
NYS Reading Standards for Writing - Research to Build and Present Knowledge  

 a. Explore topics dealing with different cultures and world viewpoints.  
 

NYS Speaking and Listening Standards - Comprehension and Collaboration 
1e. Seek to understand other perspectives and cultures and communicate effectively with audiences or              

individuals from varied backgrounds 
  
Previous Knowledge:  
Students have previous experience with concepts including personal/general space, locomotor movement,           
axial movement, tableaux, shape, level, and story dramatization. All first grade students have a “dance               
journal” in which they reflect upon or demonstrate their learning from the day’s lesson during the last 5                  
minutes of class guided by a prompt offered by the teacher. Students are used to this ritual and know that                    
it happens at the end of each class.  
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Lesson 1 of 3: The Rainforest Environment 
Focus Question(s): What are the different layers of the rainforest and what are they like? Who lives 

there? 
 

Lesson Objectives Assessment Strategy(ies) 

Content Objective: Students will be able to 
respond to imaginary circumstances through 
changing their physicality. 

  
  

Performance Tasks: Group physical exploration 
of the layers of the rainforest.  

  
Criteria: Students react to new circumstances of 
the drama: they change their body shape/level to 
portray a different animal, or to mine a different 
aspect of the ecosystem (open air, branches, vines, 
forest floor) 

  
Documentation: Teacher will note students who 
struggle with the task and take informal notes, 
stepping in and supporting/guiding such students 
as needed. 

Language-Based Objective:  
Students will be able to articulate the four 
main layers of the rainforest.  

Performance Tasks: Group recap, individual 
reflections in Dance Journal. 
 
Criteria: Students draw and label the four layers 
of the rainforest including: emergent, canopy, 
understory, and forest floor. 

  
Documentation: Teacher will provide verbal 
feedback when students share their dance journal 
with the teacher.  

  
Related Standards: 
Relevant New York State Standards for the Arts:  
NYS Theatre Standard 1: Creating, Performing, and Participating in the Arts  
Students will create and perform theatre pieces as well as improvisational drama. They will understand               
and use the basic elements of theatre in their characterizations, improvisations, and play writing. Students               
will engage in individual and group theatrical and theatre-related tasks.  

 
Relevant Common Core ELA Learning Standards:  
 NYS Reading Standards for Literature - Integration of Knowledge and Ideas 

7a. Analyze works by authors or artists who represent diverse world cultures.  
 

NYS Reading Standards for Literature - Responding to Literature 
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11. Interpret, analyze, and evaluate narratives, poetry, and drama, aesthetically and ethically by             
making connections to: other texts, ideas, cultural perspectives, eras, personal events and            
situations.  

 
NYS Reading Standards for Writing - Research to Build and Present Knowledge  

 a. Explore topics dealing with different cultures and world viewpoints.  
 

Modifications Relevant to the Lesson: 
Using Turn and Talks/Pair Shares in whole-class discussions as needed to ensure that students who are 
less likely to talk in front of the whole class have the chance to practice first with a peer.  
 
Spatial Organization: 
The classroom is an open space with folding chairs available for use against the wall. Teacher will sit in a 
chair on the west side of the room with students seated on the floor when sharing images and reading 
from the book. In the center of the room is a circle of 20 red dots that students know to sit on at the top of 
class. Students will move around the open space during movement activities. 

 
Materials Needed: 

1. Laptop to project image of a rainforest: 
http://wallpaper-gallery.net/images/amazon-wallpaper/amazon-wallpaper-17.jpg 

2. Music: “Spiritual Midday Chatter in a Rainforest Jungle”  
3. Rainforests by Nancy Smiler Levinson 
4. Musical instrument, e.g. clavas or drum to help cue transitions. 
5. Green scarf for tableaux. 

 
Procedures 

 
Hook: Examining a Photo and Listening to Soundscape (9 minutes) 
As students enter the room, the photo of the Amazon Rainforest is projected on the large screen and the                   
track “Spiritual Midday Chatter in a Rainforest Jungle” plays on the sound system. Students are instructed                
to sit on a red dot. The teacher will then lead a modified See, Think, Wonder thinking routine, asking the                    
students: 
 

1. What do you SEE? 
2. Now close your eyes. What do you HEAR? 
3. What do you THINK? 
4. What do you WONDER? 

 
Teacher will write down words on the board to describe the environment. Students may share any                
previous knowledge of the Amazon or rainforests.  
 
Depending on student responses, the teacher will either affirm questions about whether or not there are                
animals or people who live in this environment, or will prompt students to think about what kinds of                  
animals might live in this environment.  
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Note: Students can pair share/turn and talk as needed. 
 
Reading: The Four Layers of the Rainforest (8 minutes) 
Today we will explore the Amazon Rainforest which is where this picture was taken and where these                 
sounds were recorded. The Amazon is a tropical rainforest in South America. 
 
Did you know that while rainforests cover less than 6% of the earth, they contain more than half of the                    
world’s animal and plant species? Species means a specific kind of something.  
 
The teacher sits in the rocking chair and presents the cover of Rainforests by Nancy Smiler Levinson. 
 
The teacher reads the book aloud, which introduces the climate of the Amazon and the layers of the                  
Amazon. As each layer is introduced, the teacher will draw and label the layer on the whiteboard. Teacher                  
will ask students to repeat the name of the layers after her, tying in 4 separate gestures for each layer to                     
support student learning of new vocabulary: 
 

● Emergent - flight gesture 
● Canopy - open box gesture 
● Understory - spirit finger vines gesture 
● Forest Floor - fingers creeping on flat palm gesture 

 
At each layer, teacher will point out a few different animals that live in each layer. 
 
Main Activity: Physical Exploration of the Four Layers of the Rainforest (10 minutes) 
Initial exploration of the different environments.  
 
Then group physical exploration of each layer, by having students take on the role of animals that live 
within the different layers (moving from the forest floor to the emergent layer). Teacher will ask students 
to portray specific animals from the book:  
 
Forest floor: anaconda, ants, caiman, piranha, capybara  
Understory: jaguar, vine snake, butterfly, coatimundi 
Canopy: gladiator treefrog, spider monkey, scarlet macaw, wasp, yolk butterfly, emerald tree boa 
Emergent: harpy eagle, blue headed parrot 
 
Note: Teacher should weave in the descriptive language offered by the students during the opening               
activity to help build belief in this imaginary world.  
 
Culminating Activity: Rainforest Tableaux (6 minutes) 
Creating a tableaux of the rainforest - imagining we are going to take a picture from the top of the ceiling,  
Section off layers of the rainforest on the floor. Teacher will ask for volunteers to create trees for the 
canopy layer, presenting the green scarf. Teacher then asks students to help her remember which animals 
live at which layer, and what each layer looks like. As each student offers a suggestion they will be 
invited to take the shape of that animal in the tableaux (we will use the raised platform for the emergent 
layer), animals on the canopy will stand, animals on the understory will kneel, and animals on the forest 
floor will sit on the floor.) 
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Teacher takes a picture of the whole-group tableaux use for review in the next class.  
 
Dance Journal (6 minutes) 
Write the date, write the title “Rainforests,” and draw the four layers of the rainforest, and draw the 
animal you portrayed in the tableaux in the layer in which it lives.  
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Lesson 2 of 3: Exploring the Animals in the Rainforest 
Focus Question:  How can we use our bodies to create the shape and movement of animals? 

 

Lesson Objectives Assessment Strategy(ies) 

Content Objective:  
Students will be able to apply learned 
physical skills to create the shape and 
movement of an animal character.  
 

  

Performance Tasks: Half-group sharing of shape and 
movement of an assigned rainforest animal. 

  
Criteria: Students demonstrate the use of a clear shape 
(high/middle/low level, and big/medium/small size), 
locomotor movement, and facial expression.  

  
Documentation: Teacher will use a tick sheet to note 
students who struggle with the task, and will provide 
gentle reminders and feedback as needed at the top of 
the next lesson. 

Content Objective:  
Students will be able to describe the 
movement of an animal.  
 

  

Performance Tasks: Individual journal entry. 
  

Criteria: Students writes a word that appropriately 
describes the movement of their assigned animal. 

  
Documentation: Teacher will use a tick sheet to note 
students who complete the task, and will follow up with 
students in class when they present their work to the 
teacher. 

 
  

Related Standards: 
Relevant New York State Standards for the Arts:  
NYS Theatre Standard 1: Creating, Performing, and Participating in the Arts  
Students will create and perform theatre pieces as well as improvisational drama. They will understand               
and use the basic elements of theatre in their characterizations, improvisations, and play writing. Students               
will engage in individual and group theatrical and theatre-related tasks 

 
NYS Theatre Standard 3: Responding to and Analyzing Works of Art  
Students will reflect on, interpret, and evaluate plays and theatrical performances, both live and recorded,               
using the language of dramatic criticism. Students will analyze the meaning and role of theatre in society.                 
Students will identify ways in which drama/theatre connects to film. 

 
Relevant Common Core ELA Learning Standards:  
 NYS Reading Standards for Literature - Integration of Knowledge and Ideas 

7a. Analyze works by authors or artists who represent diverse world cultures.  
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NYS Reading Standards for Literature - Responding to Literature 
11. Interpret, analyze, and evaluate narratives, poetry, and drama, aesthetically and ethically by             

making connections to: other texts, ideas, cultural perspectives, eras, personal events and            
situations.  

 
NYS Reading Standards for Writing - Research to Build and Present Knowledge  

 a. Explore topics dealing with different cultures and world viewpoints.  
 

Modifications Relevant to the Lesson: 
● Students who need to sit with their backs against the wall for more comfort may do so during the 

read-aloud segment of the lesson.  
● If students want to act out portions of the book, the teacher may pause the reading and have a 

volunteer demonstrate an animal’s movement.  
● While students will be paired randomly with one another for the Copy Cat activity, one student 

who struggles with oppositional behavior will be paired with a peer with whom he works well.  
 
Spatial Organization: 
During the review, students will sit in a circle. During the warmup, students will be spread out throughout 
the room in personal space. During the reading of the book, the teacher will be sitting in the rocking chair 
in front of the whiteboard, and students will sit where they can see the book clearly. During the main 
activity, students will be working in groups across the open space of the classroom. Teacher will stand at 
the head of the room with the whiteboard when demonstrating/modeling. 
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Materials Needed: 
1. Photograph of whole group tableaux from previous class displayed on the projector. 
2. Music on iPhone:  

a. “Another Day of Sun” from the La La Land Soundtrack 
b. Rainforest music for physical exploration and reflection activities. 

3. 10 Paper slips with animal names and descriptions taken from The Great Kapok Tree. Animals 
include: 

a. Boa constrictor (1) 
b. Monkey (x2) 
c. Toucan (1) 
d. Tree frog (x2) 
e. Jaguar (x2) 
f. Sloth (x2) 

4. Opaque bag in which slips are kept. 
5. Dance Journals 
6. Pencils 
 

Procedures 
 
Review (5 minutes) 
Teacher displays the photo of the tableaux that was taken in the previous lesson on the projector. Using                  
the image, teacher has students recap the four layers of the Rainforest and draws/writes students responses                
on the board. What animals do we remember live in each layer? 
 
Today we are going to use dance and theatre to learn more about some of these animals. But to do that,                     
we will need to warm up! 
 
Warmup: Brain Dance (5 minutes) 
Teacher leads students through their usual warmup, the Brain Dance. Students are then instructed to sit                
where they are (moving closer if they need to do so to see the book). 
 
Reading (10 minutes) 
Today we are going to learn about a specific tree that grows in the Amazon Rainforest called the Kapok                   
tree. We are going to learn about about the specific animals that live in the Kapok tree. 
 
Teacher reads aloud to students, stopping to ask questions and to encourage students to think and respond                 
like “drama detectives” to try acting out sounds or physical qualities described in the text from their seats.  
 
For example, 

● The smaller man took the ax he carried and struck the trunk of the tree. Whack! Whack! Whack!                  
The sounds of the blows rang through the forest. Let’s make the sound of the ax striking the tree! 

● Why do you think the man might want to chop down the tree? 
● A troupe of monkeys scampered down from the canopy of the Kapok tree. What does scampering                

look like? Teacher can define if needed (small quick steps). 
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● Plodding ever so slowly over to the sleeping man, [the sloth] spoke in her deep and lazy voice.                  
What does plodding look like? Teacher can define if needed (slow, heavy steps).  

 
The teacher skips sections on the bee, porcupine and anteater and stops reading at the end of the Sloth                   
section. 

 
Whole Group Exploration (5 minutes)  
Teacher affirms how well students did as “drama detectives” and explains that we will now bring these                 
animals to life using our bodies. But first we need to create the physical shapes of the animals. Shapes are                    
STILL, SOLID, and SILENT like A STATUE. 
 
Make a SHAPE of a  

● Boa constrictor… now using locomotor movement, show how this boa constrictor slithers. 
● Monkey … now using locomotor movement, show how this monkey scampers. 
● Toucan… now using locomotor movement, show how this toucan flaps 
● Tree frog… now using locomotor movement, show how this tree frog hops. 
● Jaguar… now using locomotor movement, show how this jaguar pads. 
● Sloth… now using locomotor movement, show how this sloth plods.  

 
Teacher prompts students to consider the LEVEL (high, middle, low) and SIZE (large, medium, small) of 
their shape, before moving onto adding movement. 
 
Copycat (8 minutes) 
Turn back to back with the person next to you. This is your partner. Teacher can adjust pairings as needed                    
(Jacob should be paired with Cameron, for example; if someone is absent, a group of 3 is fine/student                  
may be paired with Justin). 
 
Teacher explains that we in partners to create the shapes of the animals from the story. Decide with your                   
partner who is going to be a Papaya and who is going to be a Coconut. 
 
Teacher asks for a helper to help demonstrate. Teacher demonstrates, selecting a slip from the bag, and                 
will share it with the volunteer.  
 
Each pair is going to become an expert on one of the animals from the story. Each pair will receive a                     
piece of paper with their animal on it.  
 
Demonstrating, the teacher explains that Papayas will make a shape of their animal (remember to show                
the LEVEL and SIZE of your animal), to teach their version of their animal to their partner, and Coconuts                   
will then copy or mirror their Papaya partner. Then partners will switch.  
 
What size is the animal? Large, medium or small? What level is the animal? High, middle or low?                  
Remember, these shapes are solid, still and silent like statues. Can you guess which animal was selected? 
 
Teacher asks each pair to find their perfect spot (a spot where they can move without bumping into                  
another group) in the room and hands them each a slip.  
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Teacher coaches using same directions as in the modeling example as students work in pairs to create                 
their silent shapes and axial movements. Teacher guides them through the whole process. Once a both                
students have gone, ask the students to individually find a perfect spot in the room. When I hit the drum,                    
the entire class will make a frozen picture of our rainforest animals. When I hit the drum, take the shape                    
of your sculpted animal. The teacher hits the drum. 
 
Exploration of Animal’s Movement (1 minute) 
Now, when I hit the drum, move as your animal using locomotor movement.  
 
Share: (5 minutes) 
Papayas are instructed to sit with their backs against the east wall. Coconuts share their starting shape, and 
then their movement (1 minute). Papayas then comment on what they noticed. Is it clear what animals 
their peers are? Are they using high/middle/low levels, big/medium/small shapes? (Teacher will ask 
students to think about these questions to both guide audience members, and to prompt performers) 
 
Reflection/Dance Journal (5 minutes) 
Teacher asks students to sit, and hands out dance journals, offering the following prompt: 
Draw the animal you portrayed today.  
Label your animal with a word that describes the way it moves. This can be a word from the board. 
Don’t forget to write today’s date!  
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Lesson 3 of 3: Deforestation 
Focus Question: What is it like for an animal to lose their home? 

 

Lesson Objectives Assessment Strategy(ies) 

Content Objective: Students will be able to 
respond within imaginary circumstances to 
objects, settings and conditions by changing 
their physicality 
 
 

  
  

Performance Tasks: Students will participate in 
the Imaginary Rainforest simulation activity. 
 
Criteria: Teacher will observe and take informal 
notes on students’ ability to respond to imaginary 
circumstances by using a tick sheet to note 
whether students react and change their behavior 
as their animal characters when the teacher 
introduces different imaginary conditions and 
physical representations of trees.  
 
Documentation: Teacher will use a tick sheet to 
note students who are not able to demonstrate 
changes.  

Language Objective: Students will be able 
to identify and explain how human 
destruction of trees in the Amazon affects a 
community of animals that live in the 
Amazon.  

Performance Tasks: Students will write and 
draw a final unit reflection in their Dance Journal. 
 
Criteria: Teacher will look for inferences and 
explanations based on knowledge provided in the 
stimulus text The Great Kapok Tree. 
 
Documentation: Teacher will collect Dance 
journals and will offer clarifying feedback in class 
as need on the last day of the lesson, giving 
students time to revise their work or deepen their 
thinking. 

  
Related Standards: 
Relevant New York State Standards for the Arts:  
NYS Theatre Standard 1: Creating, Performing, and Participating in the Arts  
Students will create and perform theatre pieces as well as improvisational drama. They will understand               
and use the basic elements of theatre in their characterizations, improvisations, and play writing. Students               
will engage in individual and group theatrical and theatre-related tasks 

 
NYS Theatre Standard 3: Responding to and Analyzing Works of Art  
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Students will reflect on, interpret, and evaluate plays and theatrical performances, both live and recorded,               
using the language of dramatic criticism. Students will analyze the meaning and role of theatre in society.                 
Students will identify ways in which drama/theatre connects to film. 

 
Relevant Common Core ELA Learning Standards:  
 NYS Reading Standards for Literature - Integration of Knowledge and Ideas 

7a. Analyze works by authors or artists who represent diverse world cultures.  
 

NYS Reading Standards for Literature - Responding to Literature 
11. Interpret, analyze, and evaluate narratives, poetry, and drama, aesthetically and ethically by             

making connections to: other texts, ideas, cultural perspectives, eras, personal events and            
situations.  

 
NYS Reading Standards for Writing - Research to Build and Present Knowledge  

 a. Explore topics dealing with different cultures and world viewpoints.  
 

NYS Speaking and Listening Standards - Comprehension and Collaboration 
1e. Seek to understand other perspectives and cultures and communicate effectively with audiences or              

individuals from varied backgrounds 
 

Modifications Relevant to the Lesson: 
The teacher may ask a student to take on the role of the boy in the improvisation, instead of using 
Teacher-in-Role. 
 
Spatial Organization: 
During the review and hook, students will sit in a circle. During the main activity, students will be moving 
about general space throughout the classroom. During the Conscious Alley activity, students will line up 
in two parallel lines facing one another. Students will sit in a circle during the closing reflection portion of 
the lesson. Teacher will stand at the head of the room with the whiteboard when demonstrating/modeling. 

 
Materials Needed: 

1. Music: “Spiritual Midday Chatter in a Rainforest Jungle” 
2. Stick for Imaginary Rainforest 

 
Procedures 

 
Review (5 minutes) 
Layers, animals we explored last week, why is the rainforest important to these animals? Do we 
remember? Can we remember some reasons listed in the book? 
 
Do you remember what happened in the story? Why did all of the animals appear? 
 
Hook: Creating a Rainforest Soundscape (5 minutes) 
Note: This activity was modified from an activity created by Denver Casado & Betina Hershey. 
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Students sit on a red dot in the circle. Teacher leads students through Rainforest Soundscape creation: 
 
We are going to create the sound of a rainstorm using only our bodies.  This requires no speaking. 
 
I will begin an activity, then the person to my right will join in, then the person to his/her right will join 
in, and so on, until we creates a wave all around the circle.  Once it reaches back to me, I will begin a 
different activity, and this creates a second wave. Carefully copy the movements of the person to their left, 
and not switch activities until that person switches.  
 
Teacher leads students through the following rounds: 
 

1. Rub hands together.  (This is the wind) 
2. Tap one finger on the palm of the hand.  (These are the first raindrops.) 
3. Tap all 4 fingers.  (Many more rain drops.) 
4. Full out clapping.  (It’s getting more intense!) 
5. Slap on the floor, or thighs.  (Thunder enters!) 

 
Teacher repeats all the activities in reverse order as the storm dies down, until you’re rubbing hands 
together. Teacher stops, and there should be absolute silence. 
 
Teacher asks students:  
Did we accomplish the goal of sounding like a rainforest?  
 
Today we are going to explore how the animals react in different circumstances in the rainforest. What 
happens when the rain is light? What happens when the rain is hard?  
 
Just as we did in this exercise, we will let our bodies create our rainforest, not our mouths. 
 
Imaginary Rainforest (10 minutes) 
When I clap my hands, the entire class will make a frozen picture of our rainforest animals. When I clap                    
my hands, everyone will take the shape of their sculpted animal. The teacher claps his/her hands. 
 
We will now bring our imaginary rainforest to life. Take a moment and think about how your animal                  
moves. Think back to the movements we acted out when we were reading the book. Take your bubble                  
crayon and create your bubble around your body so when we move nobody gets into bubble trouble.  
 
Teacher puts on “Spiritual Midday Chatter in a Rainforest Jungle” music track.  
 
When I hit the drum, begin to move around the space as your animal. Remember at what level and what                    
size your animal moves. When I say freeze, you make your frozen picture and become a quiet sculpture. 
 
The teacher gives students a moment to think, and then claps his/her hands. The teacher allows students to                  
explore their movement around for one minute. Side-coach if needed to remind students about not getting                
into bubble trouble.  
 
Teacher hits drum and pauses the music. Freeze! What is missing from our rainforest? Students should                
notice that our imaginary rainforest does not have any trees. Teacher affirms or prompts this realization. 
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Teacher will ask for volunteers to be the trees. They will strike frozen positions as the tree (e.g. arms out                    
wide to signify branches).  
 
When I hit this drum, our imaginary rainforest will come back to life with movement and sound. This                  
time, you, as your animal, can interact with the Kapok trees. Remember why the Kapok tree is important                  
to your animal. What do they use it for? Rule: You cannot actually touch our “trees.”  
 
The teacher hits the drum and allows students to explore imaginary rainforest for one minute. After a                 
minute, change the music track to “Peaceful Rainforest Ambiance”.  
 
Freeze! Oh no, it has begun to rain! What might your animal do when it rains? Where might they go?                    
When I clap my hands, let’s see if your animal’s behavior changes.  
 
The teacher hits the drum. Students should move to take shelter underneath or by the students in role as                   
Kapok trees. Prompt students if they are confused. 
 
Freeze! Teacher lowers the music and steps into role as the boy by picking up stick. (When I pick up this                     
axe, I will become the boy from our story. When I say Whack whack whack, chop chop chop, trees should                    
slowly fall to the ground, being careful not to bump into any animals). The teacher mimes and makes the                   
sound of chopping down the trees. Whack whack whack. Chop chop chop. The students in role as the tree                   
can dramatize as trees slowly falling to the ground, being careful not to bump into any students. The two                   
teachers “exit” through the curtains, remove the green fabric, and step out of role. The teacher brings the                  
sound of the rain back up for a few seconds and then stops the sound. The teacher steps out of role by                      
clearly placing the stick down.  
 
The teacher invites everyone to “pause the game,” “shake out their role” and become students back in the                  
present moment. The teacher asks: 
 
What would happen to the animals if there were no trees during a rainstorm? Allow a few responses to                   
the question. 
 
Conscience Alley (9 minutes) (Structuring Drama Work, Third Edition, p. 139) 
Revisit why the boy might want to cut down the tree.  
 
Does the boy need shelter from the rain too? If you were the boy, what would you do? Would you cut                     
down the tree? Why or why not? 
 
After a brief discussion, the teacher asks students if they have ever heard a voice in their head - their                    
conscience - telling them why or why not they should do something. Provide an example and allow a                  
suggestion or two from students. For example, 
 
What might go through your head when you’re reaching for a candy bar, even though your parent told                  
you weren’t allowed to have one?  
 
Teacher then explains that we are now going to explore what the voices in the boy’s head might be telling                    
him when he wakes up and is about to chop the Kapok tree. 
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The teacher asks students to make two lines so that there is space for a person to walk between the lines.                     
The lines should lead to the permanent tree in the corner of the room. The teacher explains that he/she                   
will step into role as the boy when he/she picks up the stick, and when the boy walks down the alley, the                      
students should whisper suggestions to him about whether or not he should chop down the Kapok tree.                 
Students should explain why they think he should or should not chop down the tree.  
 
The teacher steps into role as the sleeping boy holding the stick. The teacher “wakes up” and walks down                   
the alley towards the tree as students whisper suggestions. 
 
When the teacher reaches the tree, she should say what she has decided to do. This can change depending                   
on the responses of the class, but will likely lead to the boy leaving the tree alone. Once the activity is                     
completed, the teacher will step out of role by dropping the stick and will instruct students to sit on a red                     
dot. 
 
Reflection (10 minutes) 
Ask students to turn to the person next to them and recap what they would have done if they were the boy                      
in the story. Why? Then ask: 
 
What did it feel like to be an animal in the rainforest?  
 
What did you feel when the trees disappeared and it was raining? In you journals, draw a picture of how                    
you felt. 
 
Pass pencils and journals to allow students a few minutes to draw silently (play music). After a few                  
minutes, encourage students to share their drawings and discuss their feelings.  
 
As a final discussion point or thought, ask students, What can we do in our own lives to help protect                    
animal’s homes in nature? 
 
Goodbye Dance (1 minute) 
When the discussion comes to a close, teacher will call out the name of one of the six animals (boa                    
constrictor, toucan, monkey, sloth, jaguar, tree frog), and if a student’s animal is called, they should get                 
their bags/coats and move like their animal into line for dismissal.  
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Instructional Materials 
 

A. Image of the Rainforest 
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B. Animal Paper Slips 
 
 

Boa Constrictor Monkey 

Monkey Toucan 

Tree Frog Tree Frog 

Jaguar Jaguar 

Sloth Sloth 
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C. Tick List for Lesson 2 
 

 Criteria 

Student Name 

Student demonstrates clear 
shape, locomotor 
movement, and facial 
expression in final sharing. 

Student labels drawing in 
journal with an appropriate 
word that describes their 
animal's movement. 
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D. Tick List for Lesson 3 
 

 Criteria 

Student Name 

Student reacts/changes 
behavior as their animal 
characters under different 
imaginary conditions 

Student articulates how an 
animal might feel if their 
home was cut down. 
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